This study examined how prospective social studies teachers evaluate their experiences conducting oral histories regarding Turkey's recent history. The research was completed in a course called History of the Republic of Turkey in the Faculty of Education at Sakarya University. Thirty-four social studies teacher candidates participated in the study. Based on a phenomenological research design (a qualitative research method), the data were obtained via semi-structured interviews consisting of 5 questions developed for this study. Content analysis was used to analyze the data. The prospective social studies teachers reported that their experiences completing oral histories related to recent Turkish history positively affected their views of the study of history and that their oral history experiences exposed them to diverse perspectives. The primary difficulties they encountered conducting their oral histories concerned the source persons they did oral histories. They also reported that they would like to practice oral history in their future social studies classes.
Introduction
The study of recent history is prone to controversy. In fact, no consensus exists among historians regarding what actually constitutes recent history. Many believe that the term should simply refer to the period in which a historian has lived, focusing on tracing the events through that period and identifying the origins of given problems (Acun, 1998) . Critiques of the field of recent history do not focus solely on the absence of clear time delineations; some contend the field lacks objectivity because it recounts contemporaneous events, aligning it more closely with the study of politics or other social sciences. Since recent history addresses the most recent epoch, the recollections of people who influence, direct, and witness events are the most important sources of information. Thus, oral history serves as one of the most important methods of revealing information about recent history.
As a research method, oral history contributes to the construction of the histories of societies by collecting personal testimonies regarding particular epochs or extracting and evaluating experiences from the depths of memory (Ritchie, 2003; Yow, 2005; Çakmak, 2011) . Oral historians record interviews with persons involved in historical events; the voice recordings obtained via interviews constitute the material of the oral history. Historians then convert audio recordings into written text. The most important difference between classical historiography and oral history is that oral histories foreground the experiences of individuals (Sağlam, 2010) . Oral histories rely on the collection of living people's memories of events in the context of their life stories. The basic source of oral history is the people who recount their memories of the past. Oral histories provide historians detailed information about individual experiences of historical events. Beyond serving as a means of collecting material, they contribute to the process of giving meaning to the past (Caunce, 2000; Thomson, & Bornat, 2017) .
Though widely used in the historiography of oral sources such as epics and tales, the modern iteration of oral history is quite new in Turkey. Oral history became increasingly popular following the 1980s, as interest in subjective personal testimonies in the study of institutions, workplaces, immigration, and regional history grew. In this period, university students began completing theses based on oral histories and courses began providing instruction in oral history practice. The History Foundation in Turkey has been an important contributor to oral history studies. In addition to creating an oral history archive, the History Foundation, which supported oral histories in many institutions' historical writing projects, has produced copyrighted translations related to oral history (Metin, 2002) . In addition to diverse critiques and newly developed methods, studies of oral history continue to attract growing attention.
Oral history also plays an important role in education. Studies have shown that oral histories are a powerful pedagogical tool in developing historical understanding and important learning skills (Crocco, 1998; Ross, 1998; Busby, & Hubbard, 2007; Dutt-Doner, Allen & Campanaro, 2016) . Oral history is often emphasized both in studies of the history of education (Güç lü, 2013) and as an educational method in the teaching of social studies and history (Siler, 1996; Huerta & Flemmer, 2000; Jenks, 2010; Beldağ & Balcı, 2017) . Beginning in primary school, social studies classes could expose children to oral history in relation to their families and immediate environments. Education regarding oral history methods encompasses designing the interview process, preparing interview questions, recording interviews with video or audio recorders, and planning and writing reports on the data obtained from the interviews using evidence-based reasoning skills. Oral history projects are important instruments for education. In oral history projects, students are supposed to adopt the ways in which historians work by researching the historical context; conducting, transcribing, analyzing, and interpreting the interview; and presenting the results (Bertram, Wagner & Trautwein, 2017) . Hickey (1999) claims that oral history projects are superior to traditional textbook approaches in three ways:
 Oral history is active, whereas textbook learning is passive.
 An oral history project takes students beyond the walls of the classroom to collect research by interviewing local residents and compiling information.
 Textbooks generally present only one side of a historical event, whereas the oral history approach encourages an examination of multiple perspectives of the same event.
The national social studies curriculum published in 2005 introduced oral history as a teaching method in Turkey. This curriculum aimed to develop students' abilities to engage in chronological thinking -to understand change and continuity in relation to time MEB, 2005b) . The social studies curriculum updated in 2017 also includes oral history (MEB, 2017) . Oral history studies contribute to the development of historical thinking skills (Dilek & Alabaş, 2014) and historical awareness in children, enabling them to access new information that is not available in conventional sources, think critically, encounter new perspectives, and acquire research skills (Demircioğlu, 2007) . In general, a number of surveys have shown that learning oral history methods positively impacts middle, high school, and university students (Sarı, 2007; Kaya 2013; Arslan, 2013; Kabapınar & İncegül, 2016; Dilek, 2016) . Teachers play an important role in using oral history as an effective method at school level. Therefore it is important to determine the experiences, opinions and attitudes of prospective teachers on oral history. In Turkey there are some studies demonstrating teacher candidates' views and attitudes about oral history. (Akbaba & Kılcan, 2014; Demircioğlu, 2016; Dündar, 2017; Tural, 2017) . In this study, prospective social studies teachers taking History of the Republic of Turkey course were asked to conduct oral history research on Turkey's recent history, and then their reactions to this experience were surveyed. The primary aim of the study was to determine how prospective social studies teachers evaluate their experiences conducting oral history regarding Turkey's recent history. To achieve this aim, the following research questions were developed: 
Process
This study was conducted in a course called History of the Republic of Turkey taught in the Faculty of Education's Social Studies Education Program at Sakarya University. Thirty-four prospective social studies teacher participated to the study. At the beginning of the semester, the researcher -as the lecturer responsible for the course -delivered a presentation titled "What is Oral History? How is it applied?" This class of prospective social studies teachers were asked to identify issues related to Turkey's recent history and individually conduct oral histories focusing on those issues. From the ninth week through the end of the class, they shared oral history experiences with other teacher candidates in ten-minute presentations. The prospective social studies teachers were required to turn in the oral history interviews they conducted along with their assessment reports during the last week of the course. At the end of the semester, semi-structured interviews were conducted with each of the 34 student teachers regarding their experiences completing the oral histories by the researcher.
Method

Research Design
The study used phenomenological pattern qualitative research methods. Phenomenological studies describe the common meaning of several people's experiences with phenomena or concepts (Cresswell, 2015: 77) . They focus on how people describe what they experience (Patton, 2014: 107) . This study focused how prospective social studies teachers evaluated their experiences conducting oral histories regarding Turkey's recent history.
Participants
The research was conducted in a History of the Republic of Turkey course in the Faculty of Education at Sakarya University, located in the eastern part of the Marmara Region of Turkey. Sakarya University is qualified university and its students come from different parts of Turkey. The participants (20 female-14 male) were third-year students in the Social Studies Education Department. They were prospective social studies teachers enrolled in a course called History of the Republic of Turkey -a compulsory course in Turkish educational faculties. The course covered a period beginning with the establishment of the Turkish Republic and ending with recent political, social, and cultural events in Turkey. The prospective teachers who participated in the study had not previously taken any courses on oral history and therefore had no prior experience with oral history.
Data Collection Toll
Based on a phenomenological research design (a qualitative research method), the data were obtained via semi-structured interviews consisting of 5 questions developed for this study. The interviews were conducted after the participants delivered their presentations on their oral history research about Turkey's recent history. Experts in the field were consulted when developing the questions. Each prospective teacher was interviewed separately in January 2016, taking notes and making audio recordings of the sessions with a tape recorder. As Table 1 shows, more than half of the participants (f: 18) conducted oral history studies of the "September 12, 1980 Military Strike." The diversity of studies within this broad topic examples include "1980 Coup for a Soldier," "The Social Life of Peasants in the 1980 coup," and "1980 Coup for a child" -shows that the student teachers evaluated both the political and social dimensions of this incident. Participants answered questions related to oral history based on their experience completing the research topics listed in Table 1 .
Analysis of the Data
In carrying out this research, voice recordings of the face-to-face interviews conducted with 34 prospective social studies teachers were made. Then the voice recordings were converted into text. Content analysis was used to analyze the data. Firstly they were coded and then the themes and sub-themes are specified within the framework of coding. In the analysis of the opinions of the teacher candidates, grouping was done taking the similarity of the expressions into account.
To ensure the credibility of the work (internal validity), an expert in the field was consulted regarding the analysis and coding of the data obtained from the interviews. In addition, the efficiency of the interview questions was evaluated on the basis of the fact that a participant was piloted. Reliability indicates that any data collection technique or tool will produce the same result every time the same feature is applied (Kıncal, 2014) . In qualitative studies, a given code derived from data must mean the same thing for all participants. Two separate analyses of the data and coding were conducted to ensure consistency (internal reliability). Meanwhile, the above mentioned expert reanalyzed the data at a specific time to confirm its conformability (external reliability).
Following research ethics requirements, female teacher candidates were coded as F1, F2, F3….F20, and male teacher candidates were coded as M1, M2, and M3…M14. Participant responses were transcribed using these codes.
Results
In this section, research findings according to the themes that identified in participant responses were divided. These themes were interpreted directly by quoting responses.
The first research question aimed to gauge how the prospective social studies teachers assessed the effects of completing oral history research about Turkey's recent history on their opinions about history. As shown in Table 2 , prospective social studies teachers' responses about conducting oral histories related to Turkey's recent history were divided broadly based on whether they reported that the experience had an "effect" or "no effect" on them. 8 sub-themes were derived from the effects participants reported.
Eight teacher candidates expressed sentiments that aligned with the phrase "I understand that the everyday lives of ordinary people can be the subject of history. As shown in Table 3 the prospective social studies teachers reported that their experience conducting oral histories related to Turkey's recent history exposed them to "different perspectives" and increased their "historical knowledge. 
view: "I was excited to tell about the 1980 period from the point of view of a person who experienced it or felt the influence of the events first hand. I had the opportunity to analyze that period very well. I empathized with the experiences of individuals with an ideology that is exactly the opposite of my own." Meanwhile, F18 pointed out that the experience enabled her to learn about both oral history and interview rhetoric: "Until this lesson I knew nothing about oral history. But with this lesson I learned a lot about oral history. For example, I had never interviewed anyone before. But thanks to the time I spent working on this oral history, I was able to have this experience."
The third research question aimed to quantify the difficulties the prospective social studies teachers encountered when conducting their oral histories regarding Turkey's recent history. Table 4 exhibits the teacher candidates' responses. As shown in Table 4 the difficulties prospective social studies teachers experienced while conducting their oral histories were divided into three categories: "difficulties with source persons," "researcher difficulties" and "no difficulty."
Four prospective social studies teachers indicated that they encountered no difficulties in completing their oral histories. F4 connected the ease of the process to the topic she chose: The fourth question aimed to gauge the prospective social studies teachers' opinions about the History of the Republic of Turkey's oral history lesson process. Table 5 shows the teacher candidates' views on this issue. As shown in Table 5 the prospective social studies teachers' opinions about the History of the Turkish Republic course's oral history process were divided into three categories: "positive sides," "negative sides," and "suggestions." For positive sides, 14 of the prospective social studies teachers mentioned that the lesson enabled them to engage in active and permanent learning, 13 said the lesson gave them the opportunity to listen to different opinions, 11 said it increased their interest in the course, 5 mentioned that it encouraged their research efforts, 4 said it made them love studying history, and 1 pointed out that it freed them from sticking to the textbook. Regarding the lesson's negative sides, 5 of the social studies teachers mentioned the repetition of similar subjects, 3 highlighted the failure to protect the narrator's neutrality, 3 mentioned ignorance of political history, and 1 pointed out the lesson's time constraints.
Highlighting the failure to maintain the narrator's neutrality, M12 The fifth research question aimed to quantify the prospective social studies teachers' opinions about introducing oral history practices in their future classrooms when they considered their own oral history experiences. Table 6 exhibits the teacher candidates' views on this issue. As shown in Table 6 prospective social studies teachers' opinions about introducing oral history practices into their future classrooms were divided into two categories: "reasons" and "methods." For reasons, 7teacher candidates mentioned bringing different perspectives, 7 emphasized clarifying matters in students' minds, 5 highlighted endearing histories, 5 mentioned motivating researches, 4 pointed to increasing intergenerational dialogue, and 1 discussed increasing historical knowledge.
For methods, 10 teacher candidates mentioned inviting relevant source persons to the classroom, 10 emphasized the importance of ensuring that each student has a separate conversation, 9 highlighted the selection of appropriate topics, 4 pointed to meeting family elders, and 3 discussed creating groups of 2-3 people.
F1 explained the following views on introducing the practice of oral history into his future classrooms: "Different experiences will change their perspectives. 
Conclusions and Recommendation
This study evaluated prospective social studies teachers' experiences conducting oral history projects about Turkey's recent history in a course called History of the Republic of Turkey. Oral history, which involves consulting living witnesses from a given period, is widely acknowledged as among the most important methods of recording recent history. In this study, social studies teacher candidates acquired experience using oral history methods to collect information about recent history. Social studies curricula in Turkey place a great deal of emphasis on oral history; it is therefore very important that prospective teachers acquire experience with oral history as part of their training.
In this study, the majority of prospective teachers' oral histories focused on the "September 12, 1980 military coup." In addition to examining the political dimensions of the event, they conducted interviews about its economic, cultural, and social dimensions. These researches undoubtedly influenced the views of the prospective teachers. In particular, they learned that the daily lives of ordinary people can be the subject of history and that it is necessary to evaluate historical events from different perspectives; they also became more conscious of the effects -ideological and otherwise -of historical events on people. Conducting oral history researches about Turkey's recent history exposed the social studies teacher candidates to diverse points of view. In addition, the prospective social studies teachers who participated in this study indicated that this experience expanded their knowledge of both history and oral history, increased their motivation to learn more about history, further developed their empathic abilities, and introduced them to new methods for teaching history and conducting interviews. Dayton-Wodd, Hammonds, Matherson, & Tollison (2012) likewise found that conducting oral histories increased students' knowledge of history and helped them develop interview skills. Belbağ and Balcı (2017) emphasized that instruction in oral history practices in social studies classes helped students acquire knowledge, affective area and skills.
The prospective social studies teachers who participated in this study also discussed the difficulties they encountered in the process of completing their oral histories. These included: identifying and talking to sources, gender-related constraints, and unwillingness on the part of sources to have their stories recorded. Teacher candidates also reported that they encountered difficulties in their roles as researchers. These included: problems making recordings, selecting topics and preparing questions, and experiencing emotional moments during interviews. These results coincide with findings in Kurtdede-Fidan (2017) and Dündar (2017) regarding classroom teachers and Belbağ and Balcı (2017) regarding social history teachers and classroom oral history teachers. These studies primarily highlighted problems related to finding and contacting sources.
The prospective social studies teachers who participated in this study observed that History of the Republic of History course's oral history process had numerous benefits and several drawbacks. On the positive side, participants reported that the lesson enabled them to engage in active and permanent learning, gave them the opportunity to listen to different opinions, increased their interest in the course, encouraged them to undertake research, led them to develop a love for history, and exposed them to material outside the textbook. Regarding the lesson's downsides, participants highlighted the repeated focus on the same issues, the lack of impartiality on the part of narrators, and the fact that the course did not provide a complete overview of Turkey's political history. They proposed increasing topic diversity, bringing the oral history sources to the class, and taking steps to ensure impartiality.
The teacher candidates who participated in this study also gave a variety of rationales for integrating oral history lessons into their future classes. These included: exposing students to various perspectives, clarifying matters in students' minds, endearing history to students, motivating students to undertake research, increasing intergenerational dialogue, and expanding historical knowledge. They mentioned that they intended to employ the following methods when teaching oral history in the future: inviting source persons to class, choosing subjects appropriate for the class, and asking groups of 2-3 students to interview their family elders. These results are consistent with Demircioğlu's (2016) findings regarding history teacher candidates' perceptions of oral history; history teacher candidates in that study also found the oral history work valuable and indicated that they would like to practice it in their future class.
Based on this study's findings the following suggestions were developed:
 The number of lessons, seminars, and projects related to oral history in teacher education should be increased.
 Teachers from different branches should take in-service courses and seminars in oral history.
 Prospective teachers and students should be assigned projects designed to emphasize the social, cultural, and political dimensions of recent history.
 In addition to studies conducted with prospective teachers and teachers from different fields, scholars researching oral history should examine problems related to completing oral histories and suggest solutions.
 Scholars should also carry out studies comparing oral history research in Turkey and abroad.
